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NASA’s Engineering Design
Challenge Program

NASA’s Engineering Design Challenges Program connects students in their
classrooms with the challenges faced by NASA engineers as they design the
next generation of aerospace vehicles. Middle and High School students work
on design challenges with their teachers. These design challenges help stu-
dents achieve national goals in science, mathematics, and thinking skills.

Working under the supervision of their teachers, students design, build, test,
re-design, and re-build models that meet specified design criteria. Students
employ the same analytical skills as engineers as they improve their designs.
The design challenge culminates in the classroom with each student team
preparing a poster that describes the process and results of their work.

All of the design challenges have been field tested to insure that they are edu-
cationally appropriate and valuable.
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l. An Overview of the Challenge

The Context

NASA scientists and engineers have developed a robotic device they are call-

ing the Personal Satellite Assistant or PSA. A spherical object about the size of

a volleyball, the PSA will assist astronauts who are working aboard the Inter-
national Space Station (ISS) and other spacecraft. The PSA will use small fans
to propel itself around the ISS and assume some of the tasks that have re-
quired astronaut attention. The robot carries a computer and a variety of sen-
sors and communication devices that enable it to monitor the ISS environ-
ment, report conditions to the astronauts, and assist both the astronauts and
ground-based NASA personnel in a variety of ways.

The Student Activity

In this challenge students will explore force and motion. Using a device called
the Simulator, they will engage a challenge similar to one that NASA engineers
faced as they designed the PSA: they will use the forces produced by small
fans to efficiently navigate an object in an environment where friction is very
low. The heart of the Simulator is an approximately 60 cm diameter disk sup-
ported by a nearly frictionless bearing. On the disk are two small battery-pow-
ered fans and a set of switches that control power to the fans. When a fan is
turned on, the response of the disk simulates the motion of an object in the
microgravity environment of the ISS; a small push sets the disk in motion for
a surprisingly long time.

Students will work with the Simulator in two specific ways. Guided by a set of
Explorations they will conduct a series of tests to learn how the disk responds
to the force of the fans in various situations. Students will also use the Simu-
lator to complete a set of Missions, which are game-like in nature but which
extend the student experience with force and motion.

For each Exploration there is an accompanying set of Teacher Notes that high-
lights relevant concepts of force and motion.

There is a single set of Teacher Notes that is applicable for all Missions.

Connections to the Curriculum Standards

Motions and Forces: The topic of Motions and Forces is identified in the Na-
tional Science Education Standards as an important area of study for students
in grades 5 through 12. The Simulator provides students with a unique oppor-
tunity to study the relationship between force and motion. It allows them to
exert a small but constant force on a relatively large mass across an extended
period of time. Students can observe and measure the resulting motion, and
gain first-hand experience with balanced and unbalanced forces, inertia,
speed, acceleration, deceleration, friction, drag, and terminal velocity.

Science as Inquiry: The National Science Education Standards encourages
opportunities for students in grades 5-12 to engage in inquiries. In this chal-

“Students’ everyday experience is
that friction causes moving objects
to slow down and stop. Through
experiences in which friction is
reduced, students can begin to
see that a moving object with no
friction would continue to move
indefinitely, but most students
believe that the force is still acting
if the object is still moving or that
it is “used up” if the motion
stops.”

National Science Education
Standards (National Research
Council, 1996)
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lenge students will have that opportunity as they design, implement, docu-
ment, and analyze their own Explorations and Missions.

(For more information, see Chapter VI, National Science Education Standards)

Connections Between Math and Science: The Principles and Standards for
School Mathematics encourages opportunities for middle school students to
build connections between mathematics and other areas of the curriculum. In
their efforts to understand and quantify the response of the disk to various
forces and fan configurations, students will use a variety of mathematical tools
and concepts.

(For more information, see Chapter VI, Math Connections and Thinking Skills)

Learning Goals

A select set of key learning goals is listed below. The full set is included in
Chapter lll, Preparing to Teach. Ultimately, each classroom teacher will select
the learning goals that make sense for his/her own students. The structure of
this challenge is flexible enough to accommodate students grade 5 and higher.

As a result of the experiences that students have in working with the Simula-
tor, they will understand that:

e A force is a push or a pull.

e A force has magnitude and direction.

e Speed is a rate. It is normally measured in distance per unit of time.

e Acceleration is a change in motion across time.

e When the set of forces acting on an object are not in balance, the object
will change its motion.

e Friction and drag are forces, and they act in a direction opposite to the
direction of motion of an object.

e When all of the forces acting on an object are in balance, the object will
not change its motion.

Time Requirements
Before starting the classroom sessions allow several hours to:

e Assemble one Simulator and test it for balance and alignment

e Gain some personal experience with the way in which the disk responds
to the thrust generated by the fans.

e Test the Explorations and Missions you intend to use with your students.
e Carefully read Chapters 1 through 4 of this Guide
e Familiarize yourself with the content of Chapters 5 through 8

Allow seven or more 5o-minute class periods for the challenge.

A Team Challenge

This challenge requires a team effort. Each Simulator needs a team of four.
The four roles are clearly defined in Part Ill, Classroom Sessions. Each team
member should rotate through the various roles.
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II. Using This Guide

Organization of the Guide

This guide is organized into eight chapters.

[. Overview

[Il. Using This Guide

[ll. Preparing to Teach

IV. Classroom Sessions

V. Opportunities for Extensions

VI. National Science Education Standards
VII. Math Connections and Thinking Skills
VIII. Teacher Resources

It has been set up to help you find things quickly and to minimize your need
to ‘jump around’. In large part, you can start at the front and move back.

Chapter lll, Preparing to Teach, includes most of what you need to know or
do before launching the challenge in your classroom.

Chapter 1V, Classroom Sessions, provides a one-page overview of the entire
unit as well as detailed information that will prepare you for and guide you
through each parts of the challenge. You'll find Teacher Notes for the Explora-
tions and Missions at the end of Chapter IV. (The student Exploration and
Mission sheets are in Chapter VIII, Teacher Resources.)

Chapter V, Opportunities for Extensions, describes optional explorations that
are related to the basic challenge.

Chapter VI, National Science Education Standards, expands on the description
in the Overview, detailing the direct connections between the student and
specific elements of the science standards.

Chapter VI, Math Connections and Thinking Skills, expands on the description
in the Overview, detailing the direct connections between student activities
and specific mathematical concepts. It also highlights the ways in which the
design challenge provides opportunities for students to develop their critical
thinking skills.

Chapter VIII, Teacher Resources, includes a letter you can copy and send
home to parents, text and Web resources that provide additional information
about the Personal Satellite Assistant and the International Space Station, a
Glossary, and black line masters of all student Explorations and Missions.
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Weightlessness,
Microgravity, or
No Gravity at All?

Orbiting at no more than 415
km above Earth’s surface—and
sometimes much closer than
that—the ISS is much too close
to Earth to escape the pull of
its gravity. In fact, it has to
orbit at a very high velocity in
order to counteract the pull of
gravity.

Orbiting Earth is actually being
in a state of continuous
freefall. It’s that condition of
freefall that gives the sense of
weightlessness. NASA refers to
this sense of weightlessness
as a microgravity environment.

lll. Preparing to Teach

The Context: The International Space Station and
the Personal Satellite Assistant

The International Space Station

The International Space Station (ISS) is a collaborative project that is being
supported by 16 different nations. The first component of the ISS—the Zarya
Module—was launched into orbit in November of 1998 on a Russian Proton
rocket. Two weeks later, space shuttle Endeavor carried the Unity Module into
orbit, and astronauts started the complex work of assembling the ISS. By Oc-
tober of 2000, enough sections and support systems had been added to
make the ISS habitable, and the first three astronauts moved in.

As of spring, 2004, the ISS is approximately 50% complete. Altogether, the
more that 100 separate components of the ISS will require approximately 46
different flights using three different types of rockets—NASA’s space shuttle,
the Russian Proton rocket, and the Russian Soyuz spacecraft. Assembly will
require more than 1900 hours of space walks. The completed station will
weigh more than 435 tonnes (1 million pounds), and will enclose more than
1312 cubic meters (1,716 cubic yards) of pressurized space. If that volume
were arranged in the shape of a cube, its edges would be very close to 11
meters (12 yards) each, but the inhabitable core of the ISS is narrow and
elongated, with a length that approaches that of a football field.

To support its eventual crew of 7 astronauts, the ISS has to provide: an atmo-
sphere and a water supply, both of which are recycled; temperature control in
the harsh environment of space; a steady supply of food; waste removal ser-

vices; and fire protection. It also needs to provide a reliable supply of electri-
cal power, communications systems, navigation and propulsion systems, com-
puter networks, and equipment that supports working in space. The challenge
of providing these services while circling Earth every 9o minutes at an altitude
of approximately 400 kilometers (248 miles) is significant.

The Demands of Living and Working Aboard the ISS

For astronauts living aboard the ISS, all of the basic routines, such as bath-
ing, eating, dressing, or even moving from one space to another are compli-
cated by the weightless environment. Regular exercise is a very important
routine for the astronauts in combating the loss of muscle and bone mass,
which can result from extended periods of weightlessness.

One of the astronauts’ important tasks is monitoring and maintaining the
space station itself. The expanse and the technical complexity of the space
station have already been mentioned. Astronauts need to spend some of their
time just monitoring the various systems, making sure that things are func-
tioning properly, and noticing and reacting to problems quickly, before those
problems become more serious.
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Finally, there is scientific research to attend to. When complete, the ISS will
have six different science laboratories. Scientists from around the world de-
pend on the astronauts to conduct a wide range of experiments designed for
the microgravity environment. In addition to their lab work, astronauts are
regularly observing Earth, taking photographs, and gathering data about
Earth’s natural system, and studying space from their vantage point above the
atmosphere.

Help from the Personal Satellite Assistant

The PSA has two primary roles: 1) it will increase astronaut productivity by
supporting their work in a variety of ways, and actually performing some time-
consuming tasks that at present the astronauts need to do themselves; and
2), it will reduce risk on the ISS by acting as a back-up to existing on-board
systems, and monitoring environmental conditions by moving autonomously
throughout the pressurized portion of the ISS.

The PSA looks like a red volleyball with lots of gadgets embedded into its
surface. The combination of its propulsion fans and its navigation system will
allow it to move to a specific location in the ISS, position itself in any orienta-
tion, and hold itself there.

In addition to its propulsion and navigation systems the PSA will be loaded
with equipment, including a computer with a wireless network connection, a
set of environmental sensors, a video camera and a display screen, both color
and black and white cameras, a searchlight, a motion detector, a scanner, a
microphone, and a speaker. The PSA will have its own internal battery that
supplies power for all of its functions, including its propulsion fans. When its
battery runs low, PSA will move itself to a re-charging station and another fully
charged PSA will take its place.

The PSA’s navigation system plays a particularly important role. It needs to
sense where in the ISS the PSA is located, and be able to guide it to a new
destination without crashing into fixed or moveable objects.

Below is a partial list of PSA functions:

e Monitor and record air quality, temperature, atmospheric pressure, and
humidity within the ISS

e Detect and monitor structural cracks, gas leaks, and fluid leaks on the
ISS

e Communicate hazardous conditions aboard the ISS to astronauts by
developing reports or generating maps that highlight the hazards

e Remain in a fixed position, monitoring science experiments that are being
conducted aboard the ISS, collecting data and transmitting reports to the
astronauts or even to scientists on Earth

e Support communications via a set of input and output devices, including
a microphone, speakers, a video camera, and a visual display panel.

The PSA has various modes of control. It can function autonomously, for ex-
ample when it is moving around the ISS sampling and analyzing the atmo-
sphere. Astronauts can assume direct control of the PSA, for example to have
it locate a missing tool. At times, personnel on Earth will assume control of
the PSA, for example to monitor an experiment that is underway.



10 - NASA Earth-To-Orbit Design Challenges The Personal Satellite Assistant DRAFT 3-17-04

You can get more information about the Personal Satellite Assistant at
http://ic.arc.nasa.gov/projects/psa/
http://ficworkproducts.arc.nasa.gov/psa/psa.html

The Simulator

The Simulator has been designed to mimic the PSA’s motion in the near-fric-
tionless environment of the ISS. It is composed of an approximately 60-cm
diameter cardboard disk, a bearing on which the disk rotates, fans that accel-
erate or decelerate the rotation of the disk, batteries that supply power, and
switches that are used to control the power to the fans.

The fans act in opposition, with one causing clockwise rotation of the disk
and the other causing counter-clockwise rotation. They can be used to acceler-
ate or decelerate the disk and to bring it to a stop at a particular location.
Fans are either fully on or off; there is no way to make them operate at vary-
ing speeds.

The switches are probably unfamiliar. They are called reed switches. The two
separate pieces of metal inside the tiny glass tube are brought into contact by
a magnetic force. The magnet need not touch the reed switch to close it, and
in fact it should not: the reason the reed switches are used on the Simulator
is because they allow for the fans to be controlled without disturbing the mo-
tion of the rotating disk. The reed switches are very delicate and fragile
enough to warrant the protection of the plastic tube that supports them on
the Simulator. Once the reed switches have been inserted into those plastic
tubes, they should remain there.

This Simulator has several features that open new doors to the exploration of
forces and motion:

One is the near-frictionless bearing that supports the disk: one push will set
the disk spinning for a very long time.

A second feature of the Simulator is directly related to its rotation. It’s difficult
to set up an apparatus that allows students to study the motion of an object
that might accelerate for 15 or 20 linear meters or more. And yet, a point on
the disk’s circumference could easily accelerate through that distance: for each
rotation of the disk, a point on its circumference travels almost 2 meters. This
means that students can observe and measure coasting, acceleration or decel-
eration across an extended distance.

A third feature is the force generated by the fans. When a fan is turned on, the
force it generates is small but essentially constant in magnitude. This means
that students are able to apply a constant force on an object for an extended
period of time. Because the force is small compared with the mass of the disk,
the acceleration is also small.

The combination of these features offers students an unusual opportunity:
they can observe the relationship of force and motion play out in virtual slow
motion.
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Major Components of the Simulator

e Triangular base with leveling screws, vertical axle, and hardware
® 59.7 cm (23.5 in.) diameter disk with attached bearing

e tube support plug

e clear plastic tube

e 2 reed switches with attached LED assemblies

e 2 fans

e 4 interconnected battery holders with inline fuse

1 T-level or bull’s eye level

® magnetic wand

Assembling the Simulator

e |f the wand is not already assembled, glue the small wood separator to
the end of the wand, and glue the magnet onto the separator. (Fig. 6)

e Attach the leveling screws and axle to the triangular base. Be sure the
threaded inserts (tee nuts) are on the bottom of the base. Position the
second wing nut and the hex nut on the axle according to the
dimensions shown. (Fig. 1)

e Attach the level (tee level, bull’s-eye level, or pair of vials) to the base.

e Use the level and the adjusting screws to level the base.

e Screw the wood plug into the threaded insert in the center of the disk.

e Using masking tape, divide the disk into quadrants.

e Slide the disk onto the axle. (Fig. 2)

e Position the two reed switches as shown in Step 1, with the yellow
switch extending 2 inches further. Tape the wires together, just below
the green tubing. (Fig. 3)

e Slide the set of reed switches into the clear plastic tube. (Fig. 3)

e Push the plastic tube holding the reed switches into the hole in the
wood plug. (Fig. 3)

e Set up the circuit of batteries, switches, and fans. Connect the red pins
to the red sockets, and the black pins to the black sockets. Be sure to
arrange the fans so that the one attached to the green LED causes
clockwise rotation of the disk and the one attached to the yellow LED
causes counterclockwise rotation. (Fig. 4) ®

e Tape or glue a small (approx. 4 cm x 6 cm) square of cardboard to the

base of each fan, to keep it from toppling over when the disk is in
motion.

e Use the non-slip material to make small pads on which the fans and
battery holders rest. This will prevent them from sliding around on the
disk when it is in motion. You may wish to glue the pads to the battery
holders and fans.

The schematic diagram at the right is the typical representation of the Simula-
tor in the Guide. The fans are indicated but not the wires, batteries, or other
details.
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Figure 1 Base Assembly
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Figure 2 Disk Placement on Base
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Figure 4 Wiring Diagram
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Figure 5 Completed Simulator
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Checking the Simulator for Balance and Plumh

A. Balance the Disk

Ultimately you will use the fans to control the movement of the disk. This
works well only if the axle is vertical or plumb and the weight of the items on
the disk is distributed in a balanced manner

1. With the disk sitting on the hub, make one more effort to distribute the
items so that the weight—largely from the battery packs—is equally distant
from the axle and evenly distributed around the disk.

2. To test and refine balance, tilt the Simulator by putting a book under one
of the adjusting bolts of the base. The disk should not rotate on its own,
no matter what position it’s rotated to. If the disk rotates, it is not yet
balanced. The heavy part of the disk will always rotate to the low point.
Slide the battery packs slightly, to move weight toward the high point of
the disk.

3. Rotate the disk 1/4 turn and see what happens. If the disk rotates, shift
more weight towards the high point, then rotate 1/4 turn.

4. Repeat this process until you can rotate the disk to any position and have
it stay there. (If the disk just barely moves, you may be close enough.)

5. Remove the book from under the adjustment bolt.

B. Adjust for Plumbh

You have already used the level and adjusting bolts to level the base. If the
axle is perpendicular to the base, it will already be vertical or plumb. This
adjustment will help you to make the axle plumb, even if it is not perpendicu-
lar to the base.

1. With NO book under the base, place a weight, such as a standard-size
stapler, on the disk and close to the edge.

2. If the stapler rotates to a “low point”, use the adjusting bolts to raise the
low point or lower the high point.

3. Rotate the disk so the stapler is halfway between the former low and high
points and release the disk. As long as the stapler causes the disk to rotate
to a low point, continue to adjust the bolts until the disk no longer rotates.
(If the disk just barely moves, you may be close enough.)

4. Remove the stapler. Your disk should now be balanced and plumb.
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A point on the
circumference of
the disk will
travel through
187.4 cm with
each revolution

Tagboard
Marker

)
N

Tape a paper arrow
to the disk so that
the point extends

2 ¢cm beyond the
disk’s circumference.
The tip of this arrow
will move through
200 cm with each
revolution of the
disk. The arrow will
also serve as a refer-
ence point.

The Simulator as an Analogue for the PSA

Although both the Simulator and the PSA use fans for propulsion, there are
some obvious differences in the way they move.

1. The motion of the Simulator is opposed by drag as well as by the friction
within the bearing that supports it. The only force that opposes the motion
of the PSA is drag or air resistance: it needs no support in the weightless
environment of the ISS. Discuss this with your students after they have had
a chance to explore the Simulator in Exploration #1 and have thought about
what causes the disk to slow down.

2. The Simulator is limited to rotary motion. Although the PSA has the
capacity to rotate, its motion is primarily linear.

There is a way to think about the Simulator’s motion that does not focus on
rotation or angular motion. A point on the perimeter of the disk moves
through a distance that can be measured linearly. The actual circumference of
the disk is 187.4 cm, so a point on the circumference will move through that
distance with each revolution.

Add a pointer to the disk—a paper arrow with a tip that extends exactly 2 cm
beyond the disk’s circumference. The tip of that arrow will move through 200
c¢m with each revolution of the disk. This round number will help students
keep track of the distance through which the pointer tip moves.

Use markers—L-shaped pieces of tag board—to help students count rotations,
to act as destinations for the pointer (target markers) and to otherwise help
with marking the disk’s motion (maneuvering markers). For example, you may
use a maneuvering marker to help you keep track of when to stop a fan so
that the disk coasts to a particular destination. Markers are indicated by a
boxed M.

Use the Simulator

Now is a good time to use the Simulator. You'll need to make a pile of books
or other objects that support the wand, which is used to control the reed
switches. Adjust the pile of books so that when the magnet is in the upper
position it operates the upper reed switch. When you flip the wand over, the
magnet will activate the lower switch. See Figure 6.

After testing the Simulator for a while, try the Explorations and Missions you
think you’ll want to use with your class. Read the Teacher Notes that are asso-
ciated with each Exploration and Mission. Use the Observations and Notes
section to customize the Explorations and Missions for your class.

A Cycle of Motion

Before a fan is turned on, all forces acting on the disk are in balance and the
disk is at rest. There are no horizontal forces, and an upward force from the
base balances the vertical force of gravity.

When a fan is first turned on, the horizontal or rotational forces acting on the
disk become imbalanced and the disk starts to rotate. At this point it is
speeding up or accelerating. The acceleration is gradual because the force
applied to the disk is small in comparison with the mass of the disk.
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Fig. 6 The Magnetic Wand in Use
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During acceleration, there are actually three forces that influence the rotation
of the disk:

1. The force resulting from the fan is acting to cause disk rotation.
2. Friction within the bearing is acting to oppose disk rotation.

3. Air resistance or drag, which acts on the surface of the disk as well as on
the items on the disk, also opposes disk rotation.

For quite a while (20 or more revolutions) the force from the fan remains
greater than the combined forces of bearing friction and drag, and during all
of this time, the unbalanced forces will cause the disk to accelerate.

Although friction from the bearing is not likely to change much during accel-
eration, drag increases dramatically. In fact, drag increases in proportion to the
square of the speed at which the disk moves through the air.

At some point, the combination of forces from friction and drag will become
equal to the force of the fan, and the net force on the disk will return to zero
(approximately...it may actually fluctuate). At that point the speed of the disk
will stop increasing and will remain at what is called terminal speed.

When the driving fan is turned off, the disk will continue to rotate or coast. An
object in motion tends to remain in motion (inertia). However, its speed will
start to slow down or decelerate. That’s because the forces of friction and drag
are still acting on the disk, and will continue to do so for as long as it is in
motion.

The reason the disk coasts for such a long period of time is because the
forces opposing its motion are very small, particularly at lower speeds. The
bearing has very low friction, and as the disk slows down, the force of drag
diminishes significantly.

When the disk finally stops, it should remain stopped. If it starts to move
again, on its own, that indicates the balance and plumb need to be corrected.

If instead of letting the disk coast to a stop, the opposing fan was turned on,
then the three forces affecting the disk’s rotation would all be acting in the
same direction, to oppose motion or decelerate. In this instance, the disk will
come to a stop much more quickly.

Within this cycle of motion, from a disk that is at rest, to a disk that acceler-
ates up to terminal velocity and returns to a resting position (or decelerates
with the support of a fan), you'll find many opportunities for supporting the
study of force and motion. A list of the key concepts that were mentioned in
the description above includes:

e Force (from the fan, which creates an unbalanced force on the disk)

e Mass (affects the rate of the disk’s acceleration)

e Acceleration (from imbalanced forces acting on the disk)

e Friction (within the bearing, which opposes the force of the fan)

e Drag (from the air, which opposes the force of the fan)

e Speed (the rate at which the arrow moves)

e Terminal speed (when forces of the fan, friction, and drag are balanced)
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e Inertia (the tendency of the disk to continue rotating after the fan stops )
¢ Deceleration (from the imbalanced forces acting on the disk)

From this list you can build a set of learning goals that are suitable for the
grade level you teach.

Suggested Learning Goals

Learning Goals Related to Force

e A force is a push or a pull.
e A force has magnitude and direction.

e When the forces on an object are in balance the object will not change
its motion. Conversely, unbalanced forces on an object tend to change its
motion.

e The cause of some forces is ‘invisible’, such as gravity, friction, and air
resistance.

e Friction always acts to oppose motion or attempted motion.

e Air resistance or drag depends on motion. When there is no motion there
is no drag.

e Drag always acts in a direction opposite to the direction of motion, and
opposes motion.

Learning Goals Related to Speed

We will use a linear—vs. an angular—description of speed in the core content
of this guide.

e Speed is the measure of an object’s change of position over time. It is a
rate, normally measured in distance per unit of time.

e Students will understand that speed is a measure of how fast something
is moving, and that it has a magnitude.

e Students will be able to take the appropriate measurements and perform
the appropriate calculations to determine (the average) speed of the disk
over a given distance.

Learning Goal Related to Acceleration

e Students will understand that acceleration is a change in motion across
time.

Learning Goal Related to Newton’s Laws of Motion

e Students will be able to describe in qualitative terms the motion of the
disk in various situations, in terms of Newton’s Laws.

Speed vs. Velocity

The term velocity is used as a
measure of an object’s speed
and direction. When either
speed or direction changes,
velocity also changes, a
phenomenon referred to as
acceleration.

In this challenge we focus on
the linear motion of the
pointer through space
—approximately 200 cm per
revolution. We are not
concerned with the pointer’s
constantly changing direction.
We reserve the term accelera-
tion to describe a change in
speed.

Because we focus on the
pointer’s speed and not on its
direction, we do not use the
term velocity to describe the
pointer’s motion.
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Safety Considerations

The fans are not powerful enough to injure a finger that may be hit by a rotat-
ing blade. The fans may, however, fragment a pencil point or other similar
object, creating a potential hazard to eyes. Students can wear goggles to
eliminate this hazard.

Classroom Preparation and Logistics

You'll need to set up the Simulators so that there is enough room around
them for teams to move markers around, make observations, and not get in
each other’s way.

Teaching Strategies for the Challenge

Teamwork

Four students will work at each wheel. There are four roles through which they
can rotate as they work on Explorations and Missions:

Fan Controller: operates the switches to turn fans on and off.
Timer: operates the stopwatch, and carefully observes the disk’s motion

Observer: Keeps the Fan Controller informed about key points of any strategy
the group has developed; informs team of the revolution count, time parked
at the marker, and other information to keep the plan on track.

Recorder: Records times, takes notes to inform the development of new strate-
gies, etc.

Time Frame

There is no need to move through the challenge on consecutive days. Custom-
ize the schedule. Take days off, allow time for reflection, consolidation, and
questions. Weave the challenge into your plans in such a way that it reinforces
concepts about forces and motion as you come to them. Even after your class
has completed the challenge and you’ve packed up most of the materials,
keep one disk available to use for review and demonstrations.

Introducing the Context

In addition to the introductory material in this Guide, there is a large collection
of images of the International Space Station and the Personal Satellite Assis-
tant on the Engineering Design Challenge Program Web site (http:/
eto.nasa.gov/challenge.html). They are in a PowerPoint file that you can down-
load from the site.
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Newton’s Laws of Motion and the Simulator

Newton’s First Law of Motion

Newton’s first law describes the natural tendency of objects to not change
their state of motion unless acted upon by unbalanced forces. Objects at rest
tend to remain at rest; objects moving slowly tend to continue moving slowly;
objects that are moving very fast tend to continue moving very fast.

That natural tendency of an object to maintain its state of motion is called
inertia. The strength of that natural tendency is related to mass; the greater
the mass, the greater the tendency to maintain a state of motion.

When the Simulator’s disk is at rest on its axle, the forces acting on it are
balanced and it maintains its state of rest. When a reed switch is closed and
the disk is first put into motion, what is the unbalanced force that causes that
motion? It’s not simply the force from the fan; it’s the portion of the fan’s force
that exceeds the opposing frictional force from the bearing and the drag of the
air.

In addition to when the disk is at rest, there is one other time when the forces
acting on the disk are balanced and the disk is maintaining its state of mo-
tion; that’s when the disk reaches what’s called its terminal speed. At that
point, the force resulting from the combination of drag and friction matches
and balances the force of the fan. The net force on the disk is (approximately)
zero and the disk maintains its state of motion.

Newton’s Second Law of Motion

Newton’s second law addresses the way in which objects accelerate when the
forces on the object are not balanced. It describes the acceleration of the ob-
ject as being proportional to the unbalanced force and inversely proportional
to the mass.

In equation format, it looks like this: Acceleration = Force/Mass or A = F/M

So the acceleration of an object depends on the relationship between the un-
balanced force on the object and the object’s mass.

The Simulator’s disk isn’t exactly massive, but in comparison with the magni-
tude of the fan’s force, its mass is significant. Compared with many common
situations, the acceleration of the disk can be described as gradual. In one of
the Extension Explorations, additional mass is placed on the disk. This is an
interesting experiment that can highlight the Simulator’s role in studying
Newton’s Laws.

Newton’s Third Law of Motion

Newton’s third law claims that a force cannot exist in isolation; it is an interac-
tion. Furthermore, it claims that force results in a symmetrical interaction.
When your hand pushes against an object, the object pushes against your
hand. If the object is heavy or immobile, your hand can exert a large force on
the object and the object can exert a large force on your hand. If the object is
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light and can move, your hand will exert a smaller force on it and it will exert
a smaller force on your hand. The object will also accelerate.

When the Simulator’s fan is spinning, a short chain of events takes place that
illustrates Newton’s Third Law of Motion. The spinning fan blade pushes
against the air; the air pushes against the fan blade. The fan blade pushes
against the body of the fan; the body of the fan pushes against the fan blade.
The body of the fan pushes against the disk; the disk pushes against the
body of the fan, and since the disk is mobile, it also accelerates.
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IV. Classroom Sessions

Sessions at a Glance

The challenge is divided into four distinct parts. The number of class periods

recommended to complete each part varies.

Part 1: Introducing the Challenge (One class period)
e Provide students with an overview

e Describe the International Space Station (PowerPoint Presentation?)
e Describe the Personal Satellite Assistant (PowerPoint Presentation?)

e Demonstrate a completed Simulator

Part 2: Studying the Motion of the Disk
(Four or more class periods)
e Student teams assemble Simulators
e Describe team member roles
e Students practice using the Simulator
e Students use Simulators to complete Explorations and Missions

e Use Teacher Notes (and possibly other sources) to highlight the
embedded Motions and Forces concepts

Part 3: The Poster: A Performance Evaluation Tool
(One class period and homework)

e Explain the assignment
e Define the assessment criteria
e (Create the storyboards

Part 4: Sharing the Results (One class period)
® Organize a poster session
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Part 1:

Introducing the Challenge (one Class Period)

Teacher’s Overview

Use the class period to set the context for the student work with the Simula-
tor, and to introduce the Simulator. Using resources embedded within this
Guide and those on both the ETO Web site and other recommended Web sites,
describe the International Space Station, the challenges faced by the astro-
nauts who live there, and the Personal Satellite Assistant. Then demonstrate
the Simulator you have assembled and draw connections between its propul-
sion system and that of the PSA. Finally, describe the Simulator’s capacity to
support the exploration of force and motion, and show students a copy of an
Exploration sheet.

Goals
Students will be able to:

e Describe the general usefullness of the PSA aboard the ISS

e Describe some PSA functions and its mode of propulsion, in a general
way

® Recognize the Simulator and how it operates

e Understand the relationship between the PSA propulsion system and
motion and the Simulator propulsion system and motion.

Materials
e One completed Simulator, to be used in a demonstration

e (Optional) A computer with PowerPoint to show students images of the
ISS and PSA.

Detailed Steps

Introduce the International Space Station and Astronauts (15 min)

Take advantage of the resources included in the Guide as well as those on the
ETO Web site (http://eto.nasa.gov/challenge.html). The Web site has a
PowerPoint presentation with images that show the ISS at various stages of
construction.

Describe the astronauts’ challenging situation aboard the ISS

Remind students that astronauts live and work in a weightless environment, a
situation that complicates many of their daily routines. Describe their busy
routines, which include monitoring the ISS for safety, assuming responsibility
for a variety of experiments, and collecting data on a daily basis.
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Describe the Personal Satellite Assistant (PSA) (10 min)

Describe the PSA, its propulsion system, some of its functions, and its poten-
tial for making the ISS a safer place where astronauts can work more produc-
tively. Again, you may want to take advantage of the PowerPoint file on the
ETO Web site during your introduction. Provide students with the URLs related
to the PSA, so that they can learn more about the project at another time.

Demonstrate the Simulator (20 min)

Show students the Simulator you assembled. Highlight the fact that the
pointer extends 2 cm beyond the circumference of the disk, and that its tip
will move through 200 cm with each revolution. Describe the relationship be-
tween the motion of the PSA, the motion of the disk, and the motion of the
pointer.

Point out the reed switches, describe how they work, and let students know
how fragile they are. Demonstrate turning the fans on and off with the wand,
and the way in which the disk speeds up, coasts, and slows down in response
to the fans. Draw connections between the PSA’s propulsion system and the
Simulator.

Point out how the Simulator coasts easily when the fans are turned off. Ask
students to explain the coasting behavior. Why does the Simulator coast? Why
does the PSA coast? What force slows down the Simulator? What force slows
down the PSA? (Students will explore coasting in Exploration #1.)

Start the conversation with students about the ways in which the Simulator
supports the study of force and motion. Point out that the fans are applying
force to the disk, and that as a result of the applied force, the disk is not only
moving, but accelerating. As the opportunities arise, start introducing some of
the vocabulary that students will use during the Explorations and Missions
(clockwise and counterclockwise motion, forces, coasting, reed switches, fric-
tion).

Tell students that they will be assembling their own Simulators, and mention
the Explorations and Missions on which they’ll be working.
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Part 2:

Studying the Motion of the Disk

(Four Class Periods Minimum)

Teacher’s Overview

Each team of four students will assemble a Simulator and explore the way in
which the disk responds to the forces exerted by the fans, by friction in the
bearing, and by friction from air resistance, usually called drag.

Use the sets of Exploration and Mission sheets (See Teacher Resources) to
guide students through a variety of tests with the Simulator. Each Exploration
has an associated sheet of Teacher Notes that you’ll find in the Detailed Steps
section below. The Teacher Notes include suggestions for which concepts to
highlight and questions to ask your students as they are working on an Explo-
ration.

There is a single sheet of Teacher Notes that includes instructions you should
pass on to your students before they start working on a Mission.

As mentioned previously, this challenge has been designed for students in
grade 5 and higher. You will need to decide on the level of conversation and
analysis and on the Goals (below) that are appropriate for your students.

Recommended Goals
By the end of Part 2:

e Students will learn how to use a stopwatch

e Students will be able to draw on their experience to describe in general
terms the relationship between force, mass, and acceleration.

e Students will be able to recognize and describe systems in which forces
are balanced or unbalanced and will understand the significance of each.
They will draw on their experience to describe the concepts of drag,
friction, and terminal velocity.

e Students will have created a “manual” that holds all of the information
they have collected about the response of the disk in various situations.
This manual will include a written plan for completing each mission.

Materials
e Print copies of the Explorations and Missions you plan to use.

Each team of students will need:

e One Simulator kit

® One copy of Assembling the Simulator (p. 11)

® One copy of Checking the Simulator for Plumb and Balance (p. 17)
® One copy of Figures 1-6 (p. 12-16, 19)

e One or more stopwatches (Personal watches that have the stopwatch
function are fine.)
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Detailed Steps

Group students into teams to assemble the Simulators.

Provide each team with the components of the Simulator and the instructions
and figures they will need. Allocating time for students to become familiar with
assembling the Simulator is time well spent. If for any reason something
comes loose, or if you don’t have the space to leave the Simulators assembled
for the duration of the challenge, it’s helpful if students know how to dis-
mantle and re-assemble the Simulators.

Review the wiring diagram with the class.

The wiring is a bit complicated because the two fans and their switches form
two parallel circuits within the main circuit. Take some time to review the cir-
cuit, and consider this work with electrical circuits as an important component
of the challenge and a learning opportunity. Let students know that the reed
switches must be handled carefully, since they are fragile.

Emphasize the importance of adjusting balance and plumb.

The Simulator is not unlike other sensitive pieces of equipment that require
careful adjustment. Simulators without proper balance and plumb will be al-
most impossible to control; depending on the position of the disk, they may
start moving again after coming to a complete stop, or they may be very diffi-
cult to start after coming to a stop.

Discuss teamwork and the roles that each team needs.

Let students know that teamwork is essential as they work with the Simulator.
Each of the four team members will have an opportunity to fill each role. The
specific roles are:

Fan Controller: operates the switches to turn fans on and off.
Timer: operates the stopwatch, and carefully observes the disk’s motion

Observer: Keeps the Fan Controller informed about key points of any strategy
the group has developed; informs team of the revolution count, time parked
at the marker, and any other information to keep the plan on track.

Recorder: Records times, takes notes to inform the development of new strate-
gies, etc.

The roles are listed on each Exploration and Mission sheet but they are not
described there. Mention the roles to students before they start, but describe
the role descriptions with them once they actually start to use the Simulator. It
may take a while for students to fully understand all of the contributions they
will need to make to the team in order to be successful with the Explorations
and Missions.

Provide time for students to practice using the Simulator and
stopwatch

Prior to starting work on the Explorations and Missions, have all students
practice the role of Fan Controller. They’ll need to make a pile of books to
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support the wand and learn how to position the magnet so that it closes the
switch but avoids touching the plastic tube that protects the switches. They’ll
need to know how to open the switch quickly, and how to change from one
switch to the other by reversing the position of the wand.

Some students may not have had previous experience using a stopwatch, or
with using the lap timer function on a stop watch. Make sure that those who
need to practice using the stopwatch have a chance to do so.

Students or teams who need to can continue their practice after they receive
their first Exploration.

Moving through Explorations and Missions

Distribute Exploration #1. It’s a good starting point for working with the Simu-
lator in a structured way. Although the Explorations and Missions are clustered
together in the Teacher Resources section of the Guide, it’s recommended that
you have your students move back and forth between Explorations and Mis-
sions. The Explorations may seem more formal and the Missions more game-
like, but both require focused attention and careful work.

The Extension Explorations are more challenging and involve more complex
topics. They are more suited for older students.

Student-designed Explorations and Missions are another option. Once stu-
dents have worked with the Simulator for a while, they may become interested
in defining their own challenges.

The Teacher Notes

Each Exploration has an accompanying sheet of Teacher Notes. These Notes
provide suggestions for discussing concepts related to force and motion. As
the class progresses through the Explorations, new concepts are introduced on
the Teacher Notes sheets.

The Teacher Notes for the Missions are all together in a single section.

The back of each Teacher Notes page is blank, providing you with a place to
add your own notes if you wish to customize the Explorations for your class.
You may want to modify Learning Goals or even the way you present the Ex-
plorations and Missions.
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Teacher Notes: Exploration #1

The purpose of this exploration is to introduce the Simulator and to highlight some of
its very interesting features—the low-friction bearing and the way in which it coasts
after the fan has been turned off. Students also have an opportunity to use the stop-
watch to time the motion of the Simulator.

Students should carry out the exploration in teams of 4 and then answer the questions
for the exploration. We suggest you have pairs of students answer the questions. This
gives them an opportunity to learn from each other and to discuss the concepts to-
gether.

After the students have done the exploration and answered the questions, have a
group discussion in which you review the questions and highlight the important con-
cepts.

Estimated time: 20 minutes for the exploration; 10 minutes to answer the questions;
10 minutes for discussion.

Concepts to highlight: Force, friction, coasting, inertia, speed, and speed change

A good focus for this exploration is coasting: what causes it, and what brings it to an
end. This is the students’ first opportunity to focus on coasting and to measure it, and
they’ll probably be surprised with the results.

In the context of the coasting, discuss inertia (the tendency of an object in motion to
remain in motion unless acted upon by an unbalanced force) and friction (the “unbal-
anced force”). If someone mentions air resistance or drag, reinforce the idea that drag
indeed plays a role, although at the low speed attained in this Exploration, the effect
of drag is minimal.

e Ask students to relate other experiences they have had with coasting, such as on
a bicycle, or with gliding, such as on ice skates. Ask them what they think the
differences are between rolling down a hill on a bike and coasting on the level.
(Rolling down a hill is like having the fans powering the disk; in both situations
the driving force—gravity or the fan—is always at work.)

Here are some questions you can pose to the students about coasting.

e When a bicycle is coasting on the level, or when a skater is gliding on the ice,
does the motion continue forever or does it slow down and stop? What causes it
to slow down?

e How similar is the coasting of the disk to the coasting of the bicycle?
e What causes the disk to slow down and stop?

The Question Sheet for this exploration asks students to make a sketch of the speed
of the pointer during the time the disk was moving. Do not expect that students will
be able to make a highly accurate graph at this time. However, their sketch should
indicate that the speed increased while the fan was on and then gradually decreased
to zero. Because the disk loses speed more slowly than it gains speed, the sketch
should show a gradual decline of speed after the fan is shut off.

Students are also asked to predict what will happen if the fan is left on for a full revo-
lution. Students should be able to predict that the disk will coast for a longer time and a
reasonable justification might mention that the disk is traveling faster when the power is
shut off. It would be reasonable to assume that the disk might coast twice as far.
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Observations and Notes
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Teacher Notes: Exploration #2

The purpose of this exploration is to see that the disk attains a much higher
speed when the fan is on for 3 revolutions and that it takes a much longer
time to coast to a stop.

Estimated time: 20 min

Concepts to highlight: Force, unbalanced forces, friction, air resistance (drag),
deceleration, inertia

It will take quite a few revolutions for the disk to come to rest after it has
been accelerated for 3 revolutions. For this reason, each team should do only
one trial of this exploration.

Students should complete the exploration and answer the accompanying
questions. Then lead a whole-class discussion.

Make sure students know why the disk accelerates. Reinforce the idea of force
from the fan and unbalanced forces—the force of the fan versus the force of
friction and possibly drag.

Ask the students how this exploration was different from Exploration #1. They
should respond that the disk attained a much higher speed during this explo-
ration and took a much longer time to coast to a stop. You can follow-up on
this by asking why this was the case. Discuss how even though the fan exerts
only a small force on the disk, when allowed to act for a long time it can ac-
celerate the disk to a considerable speed. Compare to the PSA and to other
systems where a small force acts for a long time. One example, which you or
the students could investigate is the space exploration mission known as
Deep Space One, in which an ion engine uses a very, very small force over a
period of many months to accelerate a spacecraft to a high speed.

Ask students why the disk continues moving even when the fan is turned off.
What forces are acting on it? Help the students realize that there are no forces
acting on the disk to keep it rotating; the rotation is due to the phenomenon
of inertia, which is the concept highlighted in Newton’s First Law of Motion.
There are, however, two forces acting to slow down or decelerate the disk:
friction from the bearing and inertia. These are “invisible forces.” This is a
good time to reinforce those concepts. Ask students what they think would
happen if the Simulator were operating in a vacuum and the bearing had no
friction at all. Would the disk continue spinning forever?

Students are again asked to make a sketch of the speed of the pointer over
time. This sketch should differ from the sketch they made for the speed in
Exploration #1. The height of the graph should be higher because the speed
obtained is greater, and the deceleration should last longer. The graph should
have a very long “deceleration tail.” How much sophistication you expect in
the sketching will depend on your students’ age and experience, but discuss-
ing the differences between the two graphs can lead to valuable insights
about motion.
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Observations and Notes
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Teacher Notes: Exploration #3

In this exploration students determine how long it takes to stop the disk, using
reverse thrust, after it has been accelerating for three revolutions. This provides a
major contrast with the deceleration time in Exploration #2. In this exploration the
disk does not actually coast at all—it is constantly under power—and the students
should realize this.

Estimated time: 25 minutes

Concepts to highlight: Acceleration, deceleration, inertia, friction, drag, reverse
thrust.

In the whole-class discussion and as you talk with individual teams, introduce the
terms acceleration and deceleration and discuss those concepts as describing
change of speed. Ask students if they can describe other experiences with accelera-
tion or deceleration. Most have had the experience of being in a car or a bus when
the brakes had to be applied quickly.

When you discuss the deceleration of the disk, the idea of applying a “braking”
force and yet having the forward motion continue for so long may not be some-
thing that students have observed previously, although they have certainly experi-
enced it. When the driver applies the brakes to a car, the car continues its forward
motion, even though the braking force is being applied. Students may have experi-
enced this also on their bicycles. The difference with the Simulator is that the brak-
ing force is not only friction (and drag) but the force of the second fan blowing air
in the opposite direction. That, of course, is why the disk slows down more quickly
than if it were allowed to coast to a stop. Here is an explanation that you might
use or modify to help them understand this deceleration of the disk:

When the disk is at rest and a fan is turned on, the small force exerted by the fan
will slowly accelerate the disk. When the disk is moving and the same fan is used
to oppose the motion of the disk, it is opposing that motion with that very same
small force it used to accelerate. In fact, if it were not for drag and friction, the
deceleration of the disk by the fan would be an exact mirror image of the accelera-
tion of the disk by the fan.

Friction and drag, however, always work against the motion of the disk, so when
the fan is accelerating the disk, those two forces subtract from the force of the fan.
When the fan is decelerating the disk, the forces of friction and drag are added to
the force of the fan.

Students are again asked to make a sketch of the speed of the pointer over time.
This sketch should differ from the sketch they made for the speed in Exploration
#2. The acceleration part of the graph should be the same but the “deceleration
tail” should be shorter because the reverse thrust brought the disk to rest sooner.
Because deceleration was aided by friction and drag the graph should return to
zero speed faster than it went from zero to its maximum speed. How much sophis-
tication you expect in the sketching will depend on your students’ age and experi-
ence, but discussing the differences between the two graphs can lead to valuable
insights about motion.

Students should predict that running Fan 1 for only two revolutions will bring the
disk to a lower speed than running it for three revolutions and that the disk will be
able to come to rest more quickly because it did not reach such a high speed as in
the original exploration.



36 — NASA Earth-To-Orbit Design Challenges The Personal Satellite Assistant DRAFT 3-17-04

Observations and Notes
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Teacher Notes: Exploration #4

The purpose of this exploration is to gather data that can be used to calculate
the average speed of each revolution of the disk during acceleration and de-
celeration.

This exploration will truly require a team effort in order to collect accurate
data. Have extra sheets ready for students since they may need to make sev-
eral tries.

Estimated time: 35 minutes

Suggested concepts to highlight: Acceleration, deceleration, speed, friction,
drag

Students have observed the disk enough to know that it speeds up from the
time it starts right through at least three revolutions. Now they will run the
disk under power for 5 revolutions and then use the second fan to brake it to
a stop. They will measure the time of each revolution, or “lap.” From this data
they can determine which lap was the fastest and the slowest and can see the
pattern of speeding up and slowing down. Students do not need to actually
calculate the speed of each lap in order to see that the disk is speeding up
and then slowing down. They can see this from the lap times themselves.

However, if your students are ready to calculate speed, it is interesting to do
so. During each lap the pointer traces out a circle of circumference 200 cm.
Knowing this information and the time for the lap, it is easy to calculate the
average speed for the lap. We have provided a student worksheet to help
students work through this process. It is important to emphasize that the
speed they calculate is an average speed for the lap.

If students do calculate the lap speeds then they can graph them using the
worksheet provided for that purpose. They should see an increasing speed
during the first 5 laps and then a decreasing speed as the disk is braked to a
stop. Both the speed chart and the speed graph can be used to discuss accel-
eration.
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Observations and Notes
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Teacher Notes: Exploration #5

The goal of this Exploration is for students to find out if the Simulator will
reach a maximum speed. They do this by finding the minimum time for a revo-
lution or lap. Of course, it has a maximum speed, but the point is that the
students verify this. They use the skills they developed in Exploration # 4 to
determine the time of each lap and to calculate the average speed for each
lap.

Estimated time: 35 minutes

Suggested concepts to highlight: Acceleration, deceleration, speed, friction,
drag

It will take many laps for the Simulator to reach its maximum speed. Timing
each and every lap would be tedious and unnecessary. Therefore, we ask stu-
dents to time a lap only about every 30 seconds or so. If they do this they
will see the times decreasing and the calculated speeds increasing. Gradually,
the times will decrease ever more slowly until they no longer decrease at all.
This is the maximum speed of the disk and the fastest lap time.

Students are asked to explain why the Simulator did not continue to increase
in speed. The answer, of course, is that the horizontal forces on the disk be-
came balanced. The force of the fan was finally balanced by friction and drag.

You might ask students to think about whether there are conditions under
which the disk would continue to accelerate forever.

It may also be interesting to think about other situations where objects in
motion reach a terminal speed. For example, a parachutist reaches a maximum
speed as does an object thrown from an airplane with no parachute. In both
cases drag eventually balances the force of gravity.

Are there terminal speed situations underwater where the fluid is not air?

Students may have done or you may have them do experiments of dropping
an object like a marble through a viscous fluid like corn syrup or glycerine.
These, too, may be examples of terminal speed.
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Observations and Notes
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Teacher Notes: Exploration #6 (Extension)

The purpose of this exploration is to explore the effect of extra mass on the
behavior of the Simulator. In fact, this exploration is identical to Exploration #
4 except for the extra mass on the disk.

Estimated time: 35 minutes
Suggested concepts to highlight: Acceleration, deceleration, force, mass

This exploration gives students direct experience with Newton’s Third Law
which states the relationship between mass, force, and acceleration. By in-
creasing the mass of the disk while not changing the force of the fan they will
see a decreased acceleration of the disk.

If your students are ready for it, you can refer to
F
a=—

m

However, for all students it is valuable to think about the consequences of
adding extra mass to the disk. Emphasize that the force (the fan) remained the
same. You can think of it as a kind of unit force.

Encourage students to think of other situations in which a constant force has
to deal with a variable mass. Some possible examples: more passengers in a
car, more books in a backpack, more passengers in an elevator, more passen-
gers on an airplane. In some of these cases it may be possible to increase the
motive force, but if the force remains constant while the mass increases then
the acceleration must be less.
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Observations and Notes
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Teacher Notes: Exploration #7 (Extension)

The purpose of this exploration is to investigate the behavior of the Simulator
when the fans are closer to the center axle of rotation. In fact, this exploration
is identical to Exploration # 4 except for the position of the fans on the disk.

Estimated time: 35 minutes
Suggested concepts to highlight: Force, speed, acceleration, torque, lever arm

We have included this exploration as an extension because it seems too inter-
esting to pass up! When the fans are moved toward the center of the disk
their ability to accelerate the disk decreases even though their force is un-
changed. This is an interesting and important phenomenon. To fully under-
stand it one must deal with rotational inertia, torque and lever arms. We do
not expect you to teach this and do not offer any guidance on that here. If
you are comfortable exploring the physics of this with your students, then by
all means do so. However, there is much value in simply experiencing this
phenomena and seeing the effect of moving the fans.

In discussing this exploration with the students, emphasize that the force (the
fan) remained the same. Only the fan positions changed.

Students may find it informative to graph the lap speed data from this explo-
ration and compare it with the graph from Exploration #4.

Encourage students to think of other situations in which the position of a
force makes a difference in how an object moves. A common example involves
pushing on a door far from its hinge or nearer its hinge. Another example,
which students may be less familiar with, is using a wrench with a longer
handle to obtain more torque with a given amount of muscular force.



44 - NASA Earth-To-Orbit Design Challenges The Personal Satellite Assistant DRAFT 3-17-04

Observations and Notes
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Teacher Notes: Exploration #8 (Extension)

The purpose of this exploration is to determine the effect of rotating the fans
approximately 45 degrees from their normal positions. In all other ways, it is
like Exploration #4.

Estimated time: 35 minutes
Suggested concepts to highlight: Force, torque, lever arm, speed, acceleration,

This extension exploration invites students to explore the effect of angling the
fans. In all previous work the fans have been positioned to blow air tangential
to the disk edge. In this exploration they blow air on an angle. The result is
that the disk accelerates more slowly.

This is an interesting and important effect which we do not expect you or the
students to explore rigorously. But it is a valuable experience for them to store
away and be able to draw upon in later studies in physics. If you are teaching
physics then you may want to use this exploration as the basis to explore
torque and lever arms.

In discussing this exploration with the students, emphasize that the force (the
fan) remained the same. Only the fan angles changed. An interesting further
experiment to explore would be to consider what would happen if you varied
the angle of the fans from pointing straight at the axle to pointing directly
away from the axle. What angle allows the fans to move the disk most effec-
tively? What angle is least effective?

Students may find it informative to graph the lap speed data from this explo-
ration and compare it with the graph from Exploration #4.

Encourage students to think of other situations in which the angle at which a
force is applied makes a difference in how an object moves. A common ex-
ample involves a—“glancing blow” rather than a “head-on blow.”
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Teacher Notes: All Missions

Read the Missions carefully. The Missions are quite different than the Explora-
tions. They are like puzzles or challenges. They can be repeated over and over
again, with the goal of completing them more efficiently, with less overshoot-
ing and less backtracking, and in a shorter period of time. It is very unlikely
that a team will complete a Mission very efficiently during the first attempt.

Comments about speed and efficiency are not highlighted on the student Mis-
sion sheets. For some students, just completing a Mission will be interesting
and challenging. You'll need to decide if you want your class to make re-
peated attempts with a Mission and to strive for efficiency. The template for
the Missions has designated space for just two trials, but students who are
ready to make repeated attempts can continue to collect data on the back of
the sheet.

An Opportunity for Design

Most students will want to try a Mission several times, with the goal of im-
proving their “driving” skill. The Missions offer students a wonderful design
opportunity. On each student sheet there is the note, Before you start, make a
plan. Write it down. The design opportunity lies in the development of a
highly efficient plan for completing a Mission. This development may require
many attempts and a lot of careful observation and documentation. Students
may be familiar with the need for designing an object, but the idea of design-
ing a plan may be new to them.

For example, a team’s first plan for completing a Mission may be:

e Power the disk for 1 complete revolution

e Let the disk coast for 1/4 of a revolution (use a maneuvering marker
here)

e Turn on the opposing fan to bring the disk to a stop at the target
marker.

If that plan results in significantly overshooting the target marker, and requires
a lot of corrective action and extra time to complete the Mission, students will
need to develop a revised Mission plan, based on their observations and their
analysis of how to prevent the overshooting. Their revised plan may look like
this:

e Power the disk for 7/8 ths of a complete revolution. (use a maneuvering
marker to indicate this spot)

e Let the disk coast for less than 1/4 turn (use a maneuvering marker here)

e Turn on the opposing fan to bring the disk to a stop at the target
marker.

Emphasize the idea that each revision to a plan for a particular Mission
should be developed using the information from prior attempts. This includes
not only the previous plan(s) but also the way the disk responded to that



48 - NASA Earth-To-Orbit Design Challenges The Personal Satellite Assistant DRAFT 3-17-04

plan. Therefore students will want to document the motion of the disk in re-
sponse to a plan as well as the plan itself.

As always, you’ll need to make decisions about how far your students can
take this activity. The ultimate plan is a plan that is repeatable, and that will
work for anyone who follows it closely. For even a very good plan, there could
still be a certain amount of back-and-forth required to bring the disk to a
stop.

An Experience with Inquiry

Students who design an initial Mission plan, observe and document the way it
plays out, analyze the results, and in response re-design their plan are engag-
ing directly in a scientific inquiry related to Motions and Forces

Adjustments to the Missions

There are two things you can do to adjust Missions to suit the skill level of
your students:

1. Redefine the term Stop. Instead of requiring that the pointer come to a
dead stop at a target marker—either an intermediate one or one that marks
the end of a Mission—redefine “stop” to mean that the pointer must hover
alongside the marker for a certain number of seconds. One or two seconds
of hovering would be easier to accomplish than 4 or 5 seconds of hovering.

2. Vary the width of the target markers. It’s easier to hover or stop beside a
target marker that is 5 inches wide than to hover beside one that is only 2
or 3 inches wide.

A Special Note About Mission #3

Students are asked to complete this Mission using only one fan. They are told
that “the reverse thruster (Fan #2) has failed”. This means that they have to
cut the power to Fan #1 at just the right moment and coast to a stop adjacent
to Marker #2. This will require many trials and the use of more than one ma-
neuvering marker; it’s wise to keep track of Fan cut-off points for failed at-
tempts in order to inform new plans.

A Special Note About Missions # 4 and 5

These two Missions can work independently, but they also can be thought of
as a pair that works together. The idea that a Mission can be approached in
two different ways—completing it as quickly as possible or completing it using
the least amount of power possible—is an interesting angle on the Missions.
If you want to compare results, use the graph shown in Extension: Mission 4
and s.
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Part 3:

The Poster: A Performance Evaluation Tool
(Homework and Possibly One Class Period)

As a culminating activity, each team creates a poster that describes their work
with the Simulator in terms of force and motion. The poster provides opportu-
nities for reflection and enables students to summarize their new understand-
ings about force and motion in a presentation for others.

Goals

e Students will summarize and reflect on what they have learned
e Students will organize information for communication to an audience

Materials
e Posterboard or large sheets of paper approximately 2' x 3', one per team
e Blank sheets of paper
e Markers, crayons
e Glue or tape

Detailed Steps

1. Explain the assignment

Explain to students that they will create a poster that will inform others about
the forces that govern the motion of the Simulator. Tell them they need to
assume the role of a teacher who is limited to using the poster format to help
others—their parents, or students in another class or school—understand the
relationship between force and motion.

They should make sketches of the Simulator and draw arrows to represent the
forces that act on the disk in different situations:

e when one fan is accelerating the disk

e when the disk is coasting

e when a fan is being used to slow down or decelerate the disk

For each of these situations—acceleration, coasting, and deceleration—they
will need to include examples from everyday life: where else does a person
see or experience force, acceleration, deceleration, inertia, coasting, drag, and
friction.

The poster should also describe the Personal Satellite Assistant, the way in
which it moves itself, and the role it plays in the ISS.



50 — NASA Earth-To-Orbit Design Challenges The Personal Satellite Assistant DRAFT 3-17-04

2. Define the assessment criteria

Explain to students that their storyboards will be evaluated on the following
criteria:
e A well-organized and clear presentation of the information
e Accurate information about force and motion
e Coverage of the major concepts included in the Explorations
-forces (balanced and unbalanced)
-acceleration
-friction
-drag
-deceleration
-mass
-The Personal Satellite Assistant

3. Create the storyhoards

Provide one class period for teams to plan and organize their presentation and
to at least start work on it. If they do not complete their poster during the
class, they can divide up the unfinished tasks and complete them at home. In
that case they will need additional class time to complete the assembly of the
poster.
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Part 4:
Sharing the Results

This is an opportunity for students to describe their experiences to others and
consolidate their learning.

Here are some different options for sharing student work:

1. Find a time when another class can view the posters. Have teams stand by
their posters and be available to discuss them and answer questions.

2. Organize a Parents’ Evening. Have one or more Simulators set up for parents
to see and use, in addition to viewing and discussing the posters.
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V: Opportunities for Extensions

In all of the basic Explorations, the configuration of the Simulator was held
constant while students studied the response of the disk to the fans. In other
words, students studied force and motion in a single system.

A natural extension of this work is to study the motion of the disk after the

system has been changed in some way. Three different types of changes are
suggested below. For each type, there are many variations. You may want to
have each type investigated by one or more teams. Have teams design a set
of Explorations, collect and analyze the data, and report their findings to the
class.

For every exploration, have students run the same acceleration test (See Ex-
tensions 6, 7, and 8) so that they can compare results with one another and
with Exploration #4).

Variation 1: Add Mass to the Disk

The Simulator’s disk has a certain mass, which is evenly distributed through-
out the disk. Additional mass comes from the batteries, which are located
along the circumference of the disk.

In Extension: Exploration #6, students explore how the acceleration of the disk
changes after additional mass has been added to it. Start with small amounts
of additional weight at the perimeter. Run additional trials when the same
weight has been moved in toward the axle. Add more weight in some incre-
mental manner.

Variation 2: Vary the Distance of the Fans From the Axle

Throughout the Explorations and Missions, the fans have been set in a posi-
tion at the circumference of the disk. In Extension: Exploration #7, the fans are
moved closer to the axle. Does this actually change the system? Unlike adding
mass to the disk, no fans are added or taken away. Will moving the fans
change the response of the disk?

There are various possibilities here:

e Slide one fan toward the axle and leave one positioned at the perimeter.
e Slide both fans in.

e Position them half way between the axle and the circumference.

e Position them adjacent to the axle.

Prior to exploring the possibilities, ask students to make predictions about
how the disk will respond to each possibility.
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Variation 3: Vary the Fan Direction

The fans have been positioned so that the force they exert on the disk is per-
pendicular to the diameter. In Extension: Exploration #8 students change the

angle of the fans. What will happen if the fans are kept at the perimeter but

rotated? Have students use a protractor to reposition the fans and tape them
to the disk at their new angles.

Have Students Design and Investigate Their Own Explorations

This is a natural extension of the work. It may be something that a sub-set of
the class is interested in doing, and it may be that they can do this work even
after the rest of the class has moved on to something else.

This will provide students with an opportunity for a “full inquiry”—one in
which they ask their own questions and then move through an investigation to
search for the answer.
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VI. National Science Education
Standards

Motions and Forces: Grades 5-8

e The motion of an object can be described by its position, direction of
motion, and speed. That motion can be measured and represented on a
graph.

® An object that is not being subjected to a force will continue to move at
a constant speed and in a straight line.

e |f more than one force acts on an object along a straight line, then the
forces will reinforce or cancel one another, depending on their direction
and magnitude. Unbalanced forces will cause changes in the speed or
direction of an object’s motion.*

* Although the standard makes reference to “a straight line”, the same state-
ment is true for the motion of the rotating disk.

Abilities Necessary to do Scientific Inquiry: Grades 5-8

Use appropriate tools and techniques to gather, analyze, and interpret data.
The use of tools and techniques, including mathematics, will be guided by the
question asked and the investigations students design. The use of computers
for the collection, summary, and display of evidence is part of this standard.
Students should be able to access, gather, store, retrieve, and organize data,
using hardware and software designed for these purposes.

Motions and Forces: Grades 9-12

Objects change their motion only when a net force is applied. Laws of motion
are used to calculate precisely the effects of forces on the motion of objects.
The magnitude of the change in motion can be calculated using the relation-
ship F = ma, which is independent of the nature of the force. Whenever one
object exerts force on another, a force equal in magnitude and opposite in
direction is exerted on the first object.

Abilities Necessary to do Scientific Inquiry: Grades 9-12

Students should form a testable hypothesis and demonstrate the logical con-
nections between the scientific concepts guiding a hypothesis and the design
of an experiment. They should demonstrate appropriate procedures, a knowl-
edge base, and conceptual understanding of scientific investigations.
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Vil. Math Connections and Thinking Skills

Math Connections

There are many opportunities to integrate math skills into the PSA Challenge. These are not specifically de-
scribed in the Teacher Notes for individual Explorations and Missions, so if you wish to highlight the embed-
ded mathematics for your students during the Classroom Sessions, select the concepts that are suitable for
your class from the list below and make note of them on the appropriate Teacher Notes pages.

Alternatively, you may choose to highlight the mathematics after the work with the Simulator has been com-
pleted. Save the Exploration and Mission sheets that contain the data. You may want to use a single Simu-

lator to demonstrate the force-motion relationship, and have your students focus on the mathematical mod-
eling of those relationships.

Skill Application

Linear Measurement and Students often need to describe, in terms of centimeters or meters, how far a

Mental Arithmetic disk coasted, or how far it traveled after the opposing fan was turned on. In
addition to knowing that the tip of the pointer travels through 200 cm for each
revolution, students can make markers to indicate 5o ¢cm, 100 ¢cm, 150 cm, and 200
cm. If a disk rotates through just over 3.75 revolutions, they may use a combination
of mental arithmetic and estimation to decide that it traveled 765 cm or 7.65 m.

Numerical Operations Students will use addition, subtraction, multiplication and division as they
calculate distance traveled, average speed, and rate of a acceleration of the
pointer, and possibly the net force applied to the disk at certain points during its
acceleration or deceleration.

Graphing Students make graphs that portray the change of the pointer’s speed across time.
Problem Solving Through Students will attempt most Missions several times before actually completing
Data Collection and them in a timely or efficient manner. The strategy that is most successful is
Analysis that which includes careful data collection and data analysis, in support

of improved performance during the next attempt.
Geometry and Although the Guide highlights the pointer’s travel through linear distance
Angle Measurement in the Explorations and Missions, there are many opportunities to discuss circle

geometry and angles at various levels. At the simplest levels, you can reinforce the
terms circumference, diameter, and radius. You can point out that the disk is
divided into four 9o-degree quadrants or sectors. Students can make estimates
about where the mid-points of those quadrants are, etc., and use that information
to plan and communicate strategies for completing the Missions. (e.g.,

“Let’s turn the fan off at 270 degrees let it coast the rest of the way.”)

There are also opportunities to calculate and mark angles using the actual
circumference of the disk (187.4 cm).
For example:

10 degrees is 1/36" of a circle
1/36" of 187.4 cm = 5.2 ¢cm
Every 5.2 cm = 10 degrees.
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Thinking Skills

The PSA Engineering Design Challenge provides opportunities for students to
develop critical thinking skills in an engaging context. In contrast to previous
challenges, students will be designing, testing, evaluating, and redesigning
plans vs. a physical object. As they work on the Missions, their first plan will
be an estimate based on previous experience with the Simulator, but each
successive plan for a specific Mission should grow out of their observations,
data collection, and analysis of their previous attempts.

Gathering knowledge
Students will:
Carefully observe the motion of the Simulator during a Mission

Note and record key points during the Mission, including aspects of the
strategy that were successful and those that need reconsideration

Structuring and organizing that knowledge
Students will:

Develop an organized record of their observations, one that will allow them
to see patterns and build on prior experience in an organized and
efficient manner

Generating solutions
Students will:

Make comprehensive use of their observations from prior trials to modify
Mission plans
Implement their revised plan

Evaluating solutions

Students will:
Assess the effectiveness of their revised plan
Decide what future steps to take to improve performance, when
necessary



DRAFT 3-17-04 The Personal Satellite Assistant NASA Earth-To-Orhit Design Challenges-57

VIIl. Teacher Resources

Parent or Guardian letter

Suggested Web and Text Resources

Glossary of Science Terms .....ccceeeeceeeeeeeccnnnennn.

Student Exploration Masters

Student Mission Masters
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NASA Engineering Design Challenges

Dear Parent or Guardian:

Your child is beginning an exciting unit in science class entitled NASA Per-
sonal Satellite Assistant Engineering Design Challenge. This is a new module
in the NASA Engineering Design Challenge series. These challenges give stu-
dents an opportunity to work in much the same way as NASA engineers by
providing them with an opportunity to design, build, test, and evaluate their
own solution to a design problem. To see other modules in the series, visit
http://eto.nasa.gov

The Personal Satellite Assistant

NASA engineers are designing a new robot that will assist astronauts who
are living and working aboard the International Space Station (ISS). This
robot, called the Personal Satellite Assistant (PSA), looks like a red volleyball
with lots of gadgets embedded into its surface. Using its computer, a set of
small fans, and its navigation system, the PSA will move itself around the
weightless, low-friction environment of the ISS, either autonomously or in
response to an astronaut’s command.

The PSA has two primary roles: 1) it will increase astronaut productivity by
supporting their work in a variety of ways, and actually performing some
time-consuming tasks that at present the astronauts need to do themselves;
and 2), it will reduce risk on the ISS by monitoring environmental conditions
such as air pressure, oxygen levels, and temperature, and reporting condi-
tions to the astronauts and to support personnel on the ground.

In addition to its propulsion and navigation systems and its environmental
sensors the PSA will be loaded with equipment, including a video camera
and a display screen, both color and black and white cameras, a searchlight,
a motion detector, a scanner, a microphone, and a speaker. The PSA will
have its own internal battery that supplies power for all of its functions, in-
cluding its propulsion fans. When its battery runs low, PSA will move itself to
a re-charging station and another fully charged PSA will take its place.

The Design Challenge

In this design challenge, students first study the way in which a very low
friction disk rotates in response to the forces of tiny fans. In the classroom
design challenge, students assemble and then work with a PSA Simulator
that lets them see what it is like for the PSA to maneuver in the weightless
and nearly frictionless environment of the ISS. At the same time, they are
learning important scientific principles about forces and motion and using
mathematical techniques of data collection and graphing.
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Questions to Ask Your Child About the Project

What is the PSA?

Why do astronauts need a PSA on the International Space Station?
How does the PSA help them?

How does the PSA move itself around the International Space Station?
What challenges of moving and navigating does the PSA face?

How are you using the PSA Simulator in your classroom?

Connections at Home

The PSA Design Challenge is about force, mass, speed, acceleration, deceleration,
friction, drag, and braking. You can help your child understand more about what
they are learning in class by talking with them about examples of motion, such as
the motion of a car. How does friction between the wheels and the road help the
car to accelerate or decelerate? What happens to acceleration or deceleration
when a car is on snow or ice and friction is reduced? How does drag—the friction
from moving through the air—affect the motion of the car?

For More Information

These Web sites will give you more information about the International Space
Station and about the Personal Satellite Assistant.

Two Web sites about the International Space Station
http://www.boeing.com/defense-space/space/spacestation/flash.html
http://science.howstuffworks.com/space-station.htm

Two Web sites about the Personal Satellite Assistant
http://ic.arc.nasa.gov/projects/psa/
http://ficworkproducts.arc.nasa.gov/psa/psa.html
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Suggested Web and Text Resources

Text Resources

Creating the International Space Station, 2002; Harland, David and Catchpole,
John

The Amazing International Space Station, 2003; Cowles, Rose, et al

Web Resources

http://ic.arc.nasa.gov/projects/psa/

Focus: Personal Satellite Assistant

The Web site was developed by NASA’s Ames Research Center, which is also
the home of scientists and engineers primarily responsible for the PSA re-
search and development. It has extensive background information about the
PSA, several images, and an animation of the PSA in motion.

http://ficworkproducts.arc.nasa.gov/psa/psa.html

Focus: Personal Satellite Assistant

A NASA Web site, this site holds a large collection of PSA images as well as
some animations. One animation shows the PSA moving around inside the
ISS.

http://spaceflight.nasa.gov/station/

Focus: International Space Station

A NASA Web site with up-to-date information about the ISS. The site also
holds a large collection of ISS-related links.

http://www.discovery.com/stories/science/iss/iss.html

Focus: International Space Station

This commercial site includes a timeline that tracks the construction of the
ISS. It also has a collection of images of the interior of the ISS.

http://core.nasa.gov/index.html

Focus: NASA-wide

At the NASA CORE Web site (Central Operation of Resources for Educators)
you’ll find a collection of videos and other resources for both PSA and ISS.
Use the Search function on the Web site to help locate resources for a specific
topic.
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Glossary of Science Terms

Acceleration

The rate at which an object’s motion changes
with time. The change could be in speed or direc-
tion or both. Acceleration results when the forces
acting on an object are not in balance.

Example: The acceleration of the disk continues
as long as the force of the fan is greater than the
combination of forces—bearing friction and
drag—that resist the motion of the disk.

Deceleration

The term commonly used to describe an object’s
change in speed when that change is a decrease.

Example: Deceleration of the disk occurs when
the fan that was driving the disk’s motion is
turned off, and the only forces acting on the
moving disk—bearing friction and drag—are op-
posing the disk’s motion.

Drag

A form of friction that results from the motion of
an object through a fluid.

Example: Whenever the disk is in motion, there is
friction between the disk—including everything it
carries—and the air. That friction—or drag—in-
creases as the disk’s speed increases.

Force
A push or a pull.

Example: The fan imparts a force on the disk,
causing it to accelerate... until the force of the fan
is balanced by the opposing forces of friction and
drag.

Friction

A force that resists motion or attempted motion
of one object past another with which it is in
contact.

Example: When the disk is rotating, steel balls
within the bearing roll along the inner and outer
rings of the bearing, resulting in friction. That
friction resists the rotation of the disk.

Inertia

The apparent resistance of an object to change
its state of motion.

Example: When a fan is first turned on, the disk’s
inertia tends to resist the disk’s rotation. (Inertia,
however, is a qualitative and not a quantitative
phenomenon. It is mass that adds the quantifi-
able dimension to inertia: the disk’s tendency to
resist motion increases as the disk’s mass in-
creases.)

Mass

The quantity of matter in an object. Also, the
measurement of an object’s inertia.

Example: Throughout most of the Explorations
the mass of the disk and the items resting on it
are kept constant. In one of the Extension Explo-
rations there is a recommendation to increase the
mass of the disk by adding batteries or similar
objects to the disk.

Motion
The act or process of changing place.

Example: Whenever the disk is in motion, friction
and drag are acting against that motion.

Speed

The time rate at which distance is covered by a
moving object.

Example: The speed of the disk will change as
long as the forces acting on it are unbalanced.

Terminal speed

The speed attained by an object when the
force(s) driving the motion is counterbalanced by
the force(s) resisting the motion; motion is with-
out acceleration.

Example: The disk attains terminal speed when
the effect of the fan on the disk is balanced by
the effect of friction and drag on the disk.
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Exploration #1

Team Name Date Class

F1

Set-up:
Arrange fans (F) and markers (M) as shown
in diagram.

F#1 causes clockwise rotation.

N
Jan\
)

F #2 causes counterclockwise rotation.

Roles:
Fan Controller, Timer, Observer, Recorder

F2

Instructions:
e Align the pointer with the middle of Marker 1, as shown.

e Turn on Fan #1 and the stopwatch.
e Run Fan #1 until the pointer reaches Marker 2 (1/2 revolution).
e When the pointer reaches Marker 2, turn off the fan and record the time.

e | et the disk coast until it stops. Count the revolutions and mark the place where the pointer stops.

e Record the time when the disk comes to rest.
e Calculate the distance the pointer traveled and enter it in the table.
e Run 3 trials.

==

Trial # 1 Time on the stopwatch Distance in cm

When pointer reaches Marker 2 100 €M

When pointer comes to rest

Trial # 2 Time on the stopwatch Distance in cm

When pointer reaches Marker 2 100 €M

When pointer comes to rest

Trial # 3 Time on the stopwatch Distance in cm

When pointer reaches Marker 2 100 €M

When pointer comes to rest

Comments and Observations:
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Questions for Exploration # 1

Name Date Class

Answer these questions after you have done Exploration # 1

Which direction did the disk move—clockwise or counterclockwise?

How long was the force of Fan 1 applied to the disk?

What happened to the speed of the disk during the time Fan 1 was turned on?

How far did the pointer travel while the fan was on?

What happened to the speed of the disk once the fan was turned off?

How far did the pointer travel before coming to rest?

Why did the disk eventually come to a stop?

Why do you think the disk coasted for such a long time?

How was the motion of the disk like the motion of the PSA on the International Space Station?

What was the total distance the pointer moved during the entire activity?

For how many seconds was the pointer speeding up?

For how many seconds was the pointer slowing down?

While the fan was operating, what forces were at work on the disk?
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Represent the pointer’s motion with a graph

Make a sketch of the speed of the pointer over time from the beginning to the end of the exploration. Remem-
ber, the speed was zero at the beginning and was zero at the end.

Speed

Time

1N

Predict

What would happen if you turned on Fan 1 and let it run for one full revolution of the disk and then let the
disk coast to a stop?

How long do you think the disk would coast? Justify your answer.

How far do you think the pointer would coast? Justify your answer.
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Exploration #2

Team Name Date Class

F1

Set-up:

Arrange fans (F) and marker (M) as shown
in diagram.

F#1 causes clockwise rotation.

P
N
==

F #2 causes counterclockwise rotation.

Roles:
Fan Controller, Timer, Observer, Recorder

F2

Instructions:
e Align the pointer with the middle of the marker, as shown.

e Turn on Fan # 1 and the stopwatch.
e Run Fan #1 for 3 complete revolutions of the disk and then turn it off. Inmediately record the time.

e Keep counting the revolutions. Allow the disk to coast until it comes to a stop. Immediately record the
time.

e Mark the spot where the pointer came to rest.
e Calculate the distance the pointer traveled.

Trial Time Total revolutions Distance in cm
When pointer completes 3 revolutions 3

When pointer comes to rest

Comments and Observations:
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Questions for Exploration # 2

Name Date Class

Answer these questions after you have done Exploration # 2.

Describe the motion of the disk from the beginning to the end of this exploration.

How does this motion compare to the motion of the disk in Exploration #1?

Which direction did the disk move—clockwise or counterclockwise?

How long was the force of Fan 1 applied to the disk?

How far did the pointer travel as it was speeding up?

How long did it take for the pointer to come to rest after the fan power was turned off?

How far did the pointer travel as it was slowing down?

What was the total distance the pointer moved during the entire exploration?

Did the pointer spend more time speeding up or slowing down?

Why?

While the disk was speeding up, what forces were at work on the disk?

While the disk was slowing down, what forces were at work on the disk?

Why did the disk eventually come to a stop?
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Represent the pointer’s motion with a graph

Make a sketch of the speed of the pointer over time from the beginning to the end of the exploration.
Remember, the speed was zero at the beginning and was zero at the end.

Speed

Time

1N

Predict

What would happen if you turned on Fan 1 and let it run for one full revolution of the disk and then let the
disk coast to a stop?

Estimate the total time the pointer would be in motion. Justify your estimate.

Estimate the total distance the pointer would move. Justify your estimate.
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Exploration #3

Team Name Date Class
Set-up:
Arrange fans (F) and marker (M) as shown
in diagram.
F#1 causes clockwise rotation. Py M
N 1

F #2 causes counterclockwise rotation.

Roles:
Fan Controller, Timer, Observer, Recorder

Instructions:

e Align the pointer with the middle of Marker 1, as shown.

e Turn on Fan #1 and the stopwatch.

F2

e Run Fan #1 until the pointer makes 3 revolutions. Record the time and immediately switch power to Fan

#2. Keep counting revolutions of the disk.

e Run Fan #2 continuously until the disk stops. Record the time when the disk comes to rest.
e Mark the position of the pointer where it comes to rest.
e Calculate the distance in cm and record in the table.

e Run 3 trials.

Trial #1 Time Revolutions Distance in cm
When pointer completes 3 revolutions 3

When pointer comes to rest

Trial #2 Time Revolutions Distance in cm
When pointer completes 3 revolutions 3

When pointer comes to rest

Trial #3 Time Revolutions Distance in cm
When pointer completes 3 revolutions 3

When pointer comes to rest

Comments and Observations:
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Questions for Exploration # 3

Name Date Class

Answer these questions after you have done Exploration # 3.

Which direction did the disk move—clockwise or counterclockwise?

How long was the force of Fan 1 applied to the disk?

How long was the force of Fan 2 applied to the disk?

How long was the disk under “fan power?”

How far did the pointer travel as it was speeding up?

How far did the pointer travel as it was slowing down?

What was the total distance the pointer moved during the entire exploration?

Did the pointer spend more time speeding up or slowing down?

Why?

While the disk was speeding up, what forces were at work on the disk?

While the disk was slowing down, what forces were at work on the disk?

Why did the disk not stop immediately when the fan was turned on?

Why did the disk eventually come to a stop?
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Compare Exploration # 3 with Exploration # 2
How was the slowing down of the disk different in this exploration from the slowing down in Exploration # 2?

Represent the pointer’s motion with a graph

Make a sketch of the speed of the pointer over time from the beginning to the end of the exploration.
Remember, the speed was zero at the beginning and was zero at the end.

Speed

n

Time

Predict

What would happen if you turned on Fan 1 and let it run for one full revolution of the disk and then let the
disk coast to a stop?

Estimate the total time the pointer would be in motion. Justify your estimate.

Estimate the total distance the pointer would move. Justify your estimate.
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Exploration #4

Team Name Date Class

Set-up: F1
Arrange fans (F) and marker (M) as shown
in diagram.

F#1 causes clockwise rotation.

F #2 causes counterclockwise rotation.

M
N
==

Roles:
Fan Controller, Timer, Observer, Recorder

Terminology:

A lap is one revolution of the pointer. FZ

Instructions:
e Align the pointer with the middle of Marker 1, as shown.

e Turn on Fan #1 and the stopwatch. Record the time at the end of each lap and enter it in the table
below.

e At the end of 5 laps immediately switch power to Fan #2. Continue recording the time at the end of each
lap.

e Run Fan #2 continuously until the disk stops. Record the time when the disk comes to rest.
e Use your data to calculate the time it took the pointer to complete each lap and enter the lap times in

the table.
Lap # 1 2 3 4 5
Time at end of lap
Lap time
Lap # 6 7 8 9 10

Time at end of lap

Lap time

Comments and Observations:




72 - NASA Earth-To-Orbit Design Challenges The Personal Satellite Assistant DRAFT 3-17-04

Questions for Exploration #4

Name Date Class

Answer these questions after you have completed Exploration #4. You will need to have calculated the lap
times based on your data.

How does the maximum speed of the pointer in this exploration compare to the maximum speed of the pointer
in Exploration #27?

Why is it different?

Which lap was the fastest?

How do you know?

Which lap was the slowest?

How do you know?

What pattern do you notice about the lap times for the first 5 laps?

What pattern do you notice about the times for laps 6 through the last lap?

Describe the pointer’s motion with words

Describe the motion of the pointer from the start to the end of the exploration. Use as much detail as you can.




Speed
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Describe the pointer’s motion with words

Describe the motion of the pointer from the start to the end of the exploration. Use as
much detail as you can.

Represent the pointer’s motion with a graph

Make a sketch of the speed of the pointer over time from the beginning to the end of the
experiment. Remember, the speed was zero at the beginning and was zero at the end.

ml

Time
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Exploration #4: Calculating the Speed of the Pointer

Name Date Class

How fast is the pointer on the disk traveling?

You know that the pointer does not travel at the same speed all the time. Sometimes it is going fast and some-
times slow. In this activity, you will calculate the speed of the pointer using the data you collected in Explora-
tion #4.

What’s speed?

Speed is a rate. Speed tells you how much distance is being traveled in a unit of time. An automobile has a
speedometer that tells the speed at each moment of time. The speed of an object tells you how long it will

take to go a certain distance or how far it will go in a given time. At a speed of 35 miles per hour the object
will go 35 miles in one hour.

What’s average speed?

As you know from riding in a car, sometimes the car goes faster and sometimes slower. If you want to talk
about the speed over a period of time when the car was not always going the same speed, you can talk about
the “average speed.” So, you can say that while driving from Chicago to Cleveland you had an “average speed”
of 5o miles per hour, even though the speedometer didn’t say exactly “50” every moment of the way.

Because we know that the pointer on the Simulator may be speeding up or slowing down during a lap, we
should talk about the “average speed” during the lap. We calculate the average speed in a simple way by divid-
ing the distance of the lap by the time it took to complete the lap.

Average speed = distance / time

You can do it!

You have enough information from Exploration #4 to calculate the speed of the pointer for each lap. You know
how far the pointer moved each lap—200 centimeters (it’s the same each time around). You also know the time
it took for each lap because you figured it out in Exploration #4. Fill out the table on the next page and calcu-
late the average lap speeds.
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Exploration #4: Calculate the average speed for each lap

Name Date Class

Enter the times for each lap in the table below. Then calculate the speed for each lap using the formula

Speed = distance / time

Lap # Distance in cm Lap time in sec Average speed in cm/sec
1 200 cm
2 200 cm
3 200 cm
4 200 cm
5 200 cm
6 200 €M
7 200 cm
8 200 cm
9 200 cm
10 200 cm
11 200 cm
12 200 cm
13 200 cm
14 200 cm
15 200 cm
16 200 €M
17 200 cm
18 200 cm
19 200 cm
20 200 cm
Questions
Which lap had the fastest average speed? What was that speed?
Which lap had the slowest average speed? What was that speed?

During which lap did the pointer begin to slow down?

What was the average speed of the pointer from the time you turned on Fan 1 until the pointer came to rest?
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Exploration #4: Graphing the Speed of the Pointer

Name Date Class

Use the average lap speeds you calculated for Exploration #4 to create a graph of the speed of the pointer
using the graph template below.

Average speed of the pointer in centimeters per second

5 10 15 20

Lap Number
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Exploration #5

Team Name Date Class

Set-up: Fl

Arrange fans (F) and marker (M) as shown
in diagram.

F#1 causes clockwise rotation.

F #2 causes counterclockwise rotation.

P
N
=

Roles:
Fan Controller, Timer, Observer, Recorder

Terminology:

A lap is one revolution of the pointer. F2

Instructions:
The goal of this Exploration is to find out if the Simulator will reach a maximum speed. If it has a maximum
speed, find out what the maximum speed is. You can do this by finding the minimum time for a revolution or

lap.
e Align Fan #1 with the middle of Marker 1, as shown.
e Turn on Fan # 1 and start the stopwatch. Run Fan #1 continuously.

e Every 30 seconds or so, record the time at the beginning and end of a lap. Use the data collection table
on the back side of this sheet. Calculate the lap time.

e Stop the Exploration when the time for a lap stops decreasing.
* Answer the questions on the reverse side of this sheet.

Comments and Observations:
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Exploration #5:

Data Table for Timing Laps and Calculating Speed of the Pointer

Average speed = distance/time

Pointer circle = 200 cm

Take data about every 30 seconds until lap time no longer decreases.

Time at beginning of lap | Time at end of lap

Lap time in sec

Calculated pointer
speed in cm/sec

Questions:
Does the Simulator have a maximum speed?

If it has @ maximum speed, what is it?

At approximately what time did it occur?

If the Simulator reached a maximum, why did it not continue to increase?
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Extension: Exploration #6

Team Name Date Class

Set-up: F1

Arrange fans (F) and marker (M) as shown

in diagram.

F#1 causes clockwise rotation.

F #2 causes counterclockwise rotation. B N M
N A 1

Roles:

Fan Controller, Timer, Observer, Recorder

Terminology:

A lap is one revolution of the pointer. F2

Instructions:
The purpose of this exploration is to explore the effect of extra mass on the behavior of the Simulator. In
fact, this exploration is identical to Exploration # 4 except for the extra mass on the disk.

e Add weights at points A and B.
e Re-balance the disk.
e Align the pointer with the middle of Marker 1, as shown.

e Turn on Fan #1 and the stopwatch. Record the time at the end of each lap and enter it in the table
below.

e At the end of 5 laps immediately switch power to Fan #2. Continue recording the time at the end of each
lap.

e Run Fan #2 continuously until the disk stops. Record the time when the disk comes to rest.
e Use your data to calculate the time it took the pointer to complete each lap and enter the lap times in

the table.
Lap # 1 2 3 4 5
Time at end of lap
Lap time
Lap # 6 7 8 9 10

Time at end of lap

Lap time

Comments and Observations:
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Questions for Exploration #6

Name Date Class

Answer these questions after you have completed Exploration #6. You will need to have calculated the lap
times based on your data.

How does the maximum speed of the pointer in this exploration compare to the maximum speed of the pointer
in Exploration #4?

Why is it different?

Which lap was the fastest?

How do you know?

Which lap was the slowest?

How do you know?

What pattern do you notice about the lap times for the first 5 laps?

What pattern do you notice about the times for laps 6 through the last lap?

Once Fan #2 was turned on, how far did the pointer travel before it stopped?

Compare the results with the results from Exploration #4.




Speed
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Describe the pointer’s motion with words

Describe the motion of the pointer from the start to the end of the exploration. Use as
much detail as you can.

Represent the pointer’s motion with a graph

Make a sketch of the speed of the pointer over time from the beginning to the end of the
experiment. Remember, the speed was zero at the beginning and was zero at the end.

N

Time
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Extension: Exploration #7

Team Name Date Class

Set-up:
Arrange fans (F) and marker (M) as shown F2 []
in diagram.

15
F#1 causes clockwise rotation. I cm
fa

==

F #2 causes counterclockwise rotation. I\

Roles:
Fan Controller, Timer, Observer, Recorder Fl[

Instructions:
e The purpose of this exploration is to investigate the behavior of the Simulator when the fans are closer
to the center axle of rotation. In fact, this exploration is identical to Exploration # 4 except for the
position of the fans on the disk.

e Reposition the fans as shown in the diagram.
® Re-balance the disk.
e Align the pointer with the middle of Marker 1, as shown.

e Turn on Fan #1 and the stopwatch. Record the time at the end of each lap and enter it in the table
below.

e At the end of 5 laps immediately switch power to Fan #2. Continue recording the time at the end of each
lap.

e Run Fan #2 continuously until the disk stops. Record the time when the disk comes to rest.

e Use your data to calculate the time it took the pointer to complete each lap and enter the lap times in

the table
Lap # 1 2 3 4 5
Time at end of lap
Lap time
Lap # 6 7 8 9 10

Time at end of lap

Lap time

Comments and Observations:
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Questions for Exploration #7

Name Date Class

Answer these questions after you have completed Exploration #7. You will need to have calculated the lap
times based on your data.

How does the maximum speed of the pointer in this exploration compare to the maximum speed of the pointer
in Exploration #4?

Why is it different?

Which lap was the fastest?

How do you know?

Which lap was the slowest?

How do you know?

How was the behavior of the Simulator affected by placing the fans nearer the center of the disk?

Why do you think the fan placement made a difference?




Speed
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Describe the pointer’s motion with words

Describe the motion of the pointer from the start to the end of the exploration. Use as
much detail as you can.

Represent the pointer’s motion with a graph

Make a sketch of the speed of the pointer over time from the beginning to the end of the
experiment. Remember, the speed was zero at the beginning and was zero at the end.

Time

7
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Extension: Exploration #8

Team Name Date Class

F1
Set-up:

Arrange fans (F) and marker (M) as shown
in diagram.

F#1 causes clockwise rotation.

pan
N
\
-

F #2 causes counterclockwise rotation.

Roles:
Fan Controller, Timer, Observer, Recorder

F2

The purpose of this exploration is to determine the effect of rotating the fans approximately 45 degrees from their nor-
mal positions. In all other ways, it is like Exploration #4.

Instructions:
e Position the fans as shown in the diagram.

e Re-balance the disk.

e Align the pointer with the middle of Marker 1, as shown.

e Turn on Fan #1 and the stopwatch. Record the time at the end of each lap and enter it in the table below.

e At the end of 5 laps immediately switch power to Fan #2. Continue recording the time at the end of each lap.

e Run Fan #2 continuously until the disk stops. Record the time when the disk comes to rest.

e Use your data to calculate the time it took the pointer to complete each lap and enter the lap times in the table.
e Calculate the average lap speed. Remember, the pointer travels 200 cm each lap.

Lap # 1 2 3 4 5
Time at end of lap

Lap time

Calculated lap speed

Lap # 6 7 8 9 10
Time at end of lap

Lap time

Calculated lap speed

Comments and Observations:
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Questions for Exploration # 8

Name Date Class

Answer these questions after you have completed Exploration #8. You will need to have calculated the lap
times based on your data.

How do the lap speeds of the pointer in this exploration compare to the lap speeds of the pointer in Explora-
tion #4?

Why are they different?

For the questions below use the Exploration # 4 Worksheet: Graphing the Speed of the Pointer. (on back of this
sheets)

Plot the calculated lap speeds from Exploration # 8 on the graph.

Compare this graph with the graphs of the lap speeds from Exploration #4.

What do you notice?

How do you explain the difference?
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Exploration #8:
Graphing the Speed of the Pointer

Name Date Class

Use the average lap speeds you calculated for Exploration #8 to create a graph of the speed of the pointer
using the graph template below.

Average speed of the pointer in centimeters per second

5 10 15 20

Lap Number
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Mission #1

Team Name Date Class

Set-up: Fl

Arrange fans (F) and markers (M) as show in
diagram.

F#1 causes clockwise rotation

N
Pan
N

F #2 causes counterclockwise rotation

Use additional markers as necessary to help
you carry out your plan.

Roles:
Fan Controller, Timer, Observer, Recorder F2

Instructions:
e Align the pointer with the middle of Marker #1, as shown.

e Turn on Fan #1 and the stopwatch.
e Rotate the disk clockwise 1-1/2 laps; bring the pointer to a stop at Marker #2.

Before you start each trial, make a plan. Write it down.

==

Trial #1 Time to complete Mission

Trial #2 Time to complete Mission

Comments and Observations:
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Mission #2

Team Name Date Class

F1

Set-up:

Arrange fans (F) and markers (M) as show in
diagram.

F#1 causes clockwise rotation

N
Jany
N

==

F #2 causes counterclockwise rotation

Use additional markers as necessary to help
you carry out your plan.

Roles: F2
Fan Controller, Timer, Observer, Recorder

Instructions:
e Align the pointer with the middle of Marker #1, as shown.

e Turn on Fan #1 and the stopwatch.
e Rotate the disk clockwise 1-1/2 laps and bring the pointer to a stop at Marker #2.

e Rotate the disk counterclockwise 1/2 lap; bring the pointer to a stop at Marker #x1.

Before you start each trial, make a plan. Write it down.

Trial #1 Time to complete Mission

Trial #2 Time to complete Mission

Comments and Observations:
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Mission #3

Team Name Date

Class

Set-up:

Arrange fans (F) and markers (M) as show in
diagram.

F#1 causes clockwise rotation

F1

N

F #2 causes counterclockwise rotation

Use additional markers as necessary to help
you carry out your plan.

Roles:
Fan Controller, Timer, Observer, Recorder

Instructions:

NOTE: The reverse thruster (Fan #2) has failed. Simulate this by disconnecting Fan #2 from its electrical

socket. You must complete this Mission using only Fan #1.
e Align the pointer with the middle of Marker #1, as shown.
e Turn on Fan #1 and the stopwatch.

e Rotate the disk clockwise 1-1/2 laps; bring the pointer to a stop at Marker #2

Before you start each trial, make a plan. Write it down.

Jah)
VV

F2(]

==

Trial #1 Time to complete Mission

Trial #2 Time to complete Mission

Comments and Observations:
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Mission #4

Team Name Date Class

Set-up: Fl

Arrange fans (F) and markers (M) as show in
diagram.

F#1 causes clockwise rotation

F #2 causes counterclockwise rotation

Pan
N
==

Use additional markers as necessary to help
you carry out your plan.

Roles:
Fan Controller, Timer, Observer, Recorder F2

Instructions:
Note: You'll need two Timers and two stopwatches for this Mission. You need to keep track of the time for the

entire Mission, but at the same time you’ll need to keep track of the time when the fan is being used (Power
On Time).

e Align the pointer with the middle of Marker #1, as shown.
e Turn on Fan #1 and the stopwatches.
e Rotate the disk clockwise 3 laps; bring the pointer to a stop at Marker #2.

e Complete the Mission as quickly as possible.

Before you start each trial, make a plan. Write it down.

Trial #1 Power on Time Total Mission Time

Trial #2 Power on Time Total Mission Time

Comments and Observations:
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Mission #5

Team Name Date Class

Set-up: Fl

Arrange fans (F) and markers (M) as show in
diagram.

F#1 causes clockwise rotation

F #2 causes counterclockwise rotation

P
N
==

Use additional markers as necessary to help
you carry out your plan.

Roles:
Fan Controller, Timer, Observer, Recorder F2

Instructions:

Note: You’ll need two Timers and two stopwatches for this Mission. You need to keep track of the time for the
entire Mission, but at the same time you’ll need to keep track of the time when the fan is being used (Power
On Time).

e Align the pointer with the middle of Marker #1, as shown.
e Turn on Fan #1 and the stopwatches.
e Rotate the disk clockwise 3 laps and bring the pointer to a stop at Marker #2.

e Complete the Mission using as little power as possible.

Before you start each trial, make a plan. Write it down.

Trial #1 Power on Time Total Mission Time

Trial #2 Power on Time Total Mission Time

Comments and Observations:




Power On Time
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Extension: (Related to Missions 4 and 5)

Team Name Date Class

Below is a graph that has Power on Time along the Y-axis and Total Mission Time along the X-axis. Plot all trials
of Missions 4 and 5 for every team.

What patterns do you see?

Total Mission Time



